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Abstract 
The trimester based academic system is designed to provide greater flexibility in course offerings and 
availability. Furthermore, the system is believed to help students focus better in their subjects while at the same 
time enhancing their level of comprehension. This study examined the outcomes of the implementation of the 
trimestral scheme of the regular graduate programs offered by a higher educational institution as evaluated by the 
students (both currently enrolled and alumni) and the professors. The core components of the scheme being 
evaluated were: time frame, course achievement and content and financial concerns. In terms of the effectiveness 
of the scheme when measured according to the three factors, the currently enrolled students and professors found 
the program to be effective, but for the former students and alumni, the program was perceived to be less effective. 
As to the problems encountered, except for the professors, the students as well as the alumni opined that they 
encountered serious problems in the course of pursuing their studies under the trimestral schedule.   
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1. Introduction 
Graduate education is now considered an entry level requirement for most of the desirable 
academic and other professional positions. For many people, pursuing a graduate or post graduate 
degree opens many doors and provides meaningful opportunities which one never imagined existed 
prior on embarking this activity. In brief, aiming for graduate education studies has set a new 
perspective in career and personal development in society today. 
This trend has prodded many schools and universities to innovate their curricular offerings 
and introduce nontraditional practices of conducting studies to keep up with the fast changing academic 
landscape. Some of these creative unconventional schemes are distance learning, online programs, 
creating satellite schools, offering implant courses and a lot more. 
Within this perspective, the University of San Jose-Recoletos, one of the premier higher 
educational institutions (HEI) in the region has reinvented its graduate studies in response to the 
changing and expanding demand in the graduate school arena. One of the innovations made was the 
adoption of the trimestral scheme in the conduct of the graduate programs in the main campus. This 
was implemented in 2004. The primordial goal of this scheme is to enable the students to finish their 
studies in less time. 
However, in the course of its implementation, students have expressed the difficulties 
experienced in pursuing their degrees under the trimestral scheme. Many students opined that the time 
frame per class was too long and tiring, classroom discussion and interaction were not that extensive 
due to the limited time allocated per subject matter, reports were not elucidated as several topics were 
lumped in each meeting. For the other students, they considered the trimestral format to be expensive 
as the payment intervals between the school terms were quite short. Others commented that some 
professors did not handle well the subjects assigned to them due to short preparation time. These are 
only some of the major issues raised by the primary clientele of the graduate school regarding the 
trimestral scheme adopted by the university. With these concerns, the administration found it necessary 
to determine the impact of the trimestral scheme in the attainment of the objectives of USJ-R’s 
graduate school. After all, since the time of its implementation, no evaluation has been conducted to 
assess the effects of this scheme. Hence, this study was made.  
2. The Trimester Schedule 
For a long time, school administrators have experimented with various cost effective reform 
tools to improve student achievements. Restructuring school time has been one common approach 
(Williamson, 2011) opined that schools adopt the trimester schedule as a way to provide flexibility in 
the students’ learning process. The trimester schedule normally divides the school year into three parts 
with students taking fewer lessons each trimester than there is in a traditional semestral scheme. This 
adjustment is done to liberate teaching and learning by choosing scheduling formats that enable 
teachers to focus on individual student needs. 
The rationale for introducing trimester scheduling in schools is anchored on the idea that 
teachers do not have enough time to teach using more effective instructional methods in the traditional 
schedule (Johnson, 2005).  Students and teachers prefer the trimester scheduling for several reasons 
(Eineder and Bishop, 1997).  Students like this kind of school term because there are fewer classes to 
take, less homework and fewer materials to organize.  Teachers, on the other hand favor it due to the 
fact that it gives them more variety in planning lessons considering that there is longer instructional 
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time offered under the trimester schedule.  Furthermore, teachers will be afforded more flexibility in 
monitoring students’ performance and foster better relationships with them (Cromwell, 2005). 
Trimester schedule is considered as a potent mechanism to address problems to successfully 
implement programs and institutionalize effective instructional practices. This approach to school 
scheduling focuses not on its mechanics but instead on the educational and emotional impact of the 
school curriculum on the lives of the students and teachers. 
2.1. Block Scheduling 
Trimester schedule is one form of block scheduling.  This scheme organizes the school days 
into shorter but longer class periods to allow flexibility for instructional activities.  The ultimate goal of 
block scheduling under the trimester format is to improve the students’ performance.  This type of time 
schedule enables students to take two or three core courses each term, over sixty days, thus, completing 
six to nine units per year. 
Much effort has been exerted to determine the impact of the trimester schedule on student 
learning.  For many researchers, trimester scheduling provides advantages leading to improved 
teaching and learning.  This is attributed to the fact that more class time is available to develop key 
concepts, incorporate creativity into instruction and utilization of a variety of classroom activities that 
will address different learning styles. 
Furthermore, longer time blocks allow for in depth study, such as individual projects, peer 
collaboration and closes one on one work between students and teacher (O’Neil, 1995, Eineder and 
Bishop, 1997). The concept “less is more” doctrine postulates that students better understand and retain 
material information in various contexts rather than resort to cramming the facts (Rettig and Canady, 
2003).  Despite the successful implementation of the trimester scheduling in many schools, common 
concerns about its effectiveness have also been raised.  The prevalent issues related relate to the overall 
effectiveness of the schedule in challenging the traditional methods of management.  Cromwell (2005) 
opined that the trimester schedule does not work in all instances for all schools.  Second, before this 
scheme is implemented, it is imperative that the teachers must be trained   well in this type of system. 
Although there are numerous types of block schedules, all are intended to improve student 
learning through longer periods of instructional time.  It tends to reduce fragmentation of instruction, 
accommodates more effective teaching methodologies and enhances opportunities for individualized 
instruction.  Broadly defined, block scheduling refers to the practice of organizing the school days into 
longer blocks of time – meaning class contact hours are longer than the traditional fifty (50) minutes. 
3. Impact of Trimester Schemes 
The assessment of the trimestral scheduling in this study is two pronged.  First, the research 
aimed to ascertain the effectiveness of the said schedule and the second was to determine the problems 
encountered by the various stakeholders of the graduate school department in connection with the 
implementation of the said scheme.  The factors involved in the conduct of the study were:  time frame, 
course achievement and content and financial issues (costs). The trimester scheme has gained 
momentum as an agent of change to correct in effective time models that purportedly lead to decline in 
student achievement (Canady and Rettig, 1995). 
3.1. Time Frame 
Proponents of the trimester schedule opined that teachers and students favor this scheme as 
they will have fewer classes each day. Under the said schedule, the students are able to finish their 
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courses faster compared to their counterparts who studied under the semestral scheduling [13]. This 
means that the nontraditional schedule increases the opportunity for early graduation, specialized 
courses, concurrent enrollment and repeat coursework. For the teachers, the longer contact hours lead 
to the introduction of innovative methodologies to make each meeting challenging despite the extended 
class hours.For this study, the respondents favored the trimester schedule as it gave the students an 
edge to complete the programs faster, can focus their attention better on the subjects enrolled because 
of longer contact hours and lesser academic loads. 
Nuthall and Alton – Lee (1990) stated in their researches that learning may be facilitated by 
the extended periods of instructional time created in block schedules. The quantity of academic 
learning time (defined as the actual time students were engaged with tasks that were understandable 
and challenging) was closely related to learning.  Watts and Castle (1993) opined that flexible 
scheduling under the trimester scheme patterns are a much better match for pedagogical practices that 
meet the educational needs of students and the professional requirements of the teachers. 
 
             For every benefit of the trimester schedule, there are identified problems. Students’ ability to 
pay attention to their classes was adversely affected due to the longer class hours [14]. Furthermore, the 
teachers’ tend to use the same teaching techniques which lead to the loss of instructional time.  For the 
students, as most of them were working professionals, the long contact hours seem to drag every 
meeting and eventually, the sessions became boring.  Lastly, there were fewer classes to make up since 
the time allotted for each term was barely enough to cover all topics integrated in the subject concerned. 
3.2. Course Content and Achievement 
       The alternative schedules under the trimester scheme promoted increased individual instruction 
since the teachers were able to implement creative and diverse student centered pedagogical techniques 
or practices thereby leading to the enhancement of the course content.  The extended class periods are 
also viewed to lead to more innovative and hands – on instruction (Deuell, 1999) by reducing curricular 
fragmentation and facilitating the use of modified teaching and learning activities (Canady and Rettig, 
1995). 
        By allowing teachers to cover material in greater breadth an depth, longer amounts of 
instructional time are reported to enhance long term memory processes.  When the material is deemed 
meaningful to the learner, the brain can more easily associate it with information in the long term 
memory.  Elaboration (the process of adding information to the material to be learned) facilitates entry 
of information into long term memory because it can help learners related the material to something 
they actually know (Schunk, 1996). With the improvement of the curriculum and course content, it has 
also lead to gains in student learning.  Reither (1999) opined that longer instructional periods tend to 
increase in depth learning through learner centered approaches like cooperative learning and group 
work.  With fewer courses per term, the students were able to master their subjects better. 
         In this particular study, the students and professors favored the trimester scheme as they had 
more time to interact and discuss the topics integrated in each subject.  Furthermore, the teachers made 
use of various pedagogical methods to sustain the interests of the students as the lessons progressed.  
However, there were limitations noted on the said scheme.    The teachers who did not internalize the 
constructivism of the system run the rist of not being able to do it well particularly in handling their 
classes.  Other expressed that due to the longer contact hours, teachers who were not prepared tend to 
make use of recycled materials and pedagogy.  This hampered the full utilization of creative 
methodologies which are designed to improve the learning process.  Lastly the students in some cases 
lose interest in participating in the discussion as they perceived the sessions to be dragging and tend to 
forget  their lessons especially if the subjects were not taken sequentially. 
 
3.3    Financial Concerns 
 
               The gains in introducing the trimester schedule are not only manifested in terms of student 
achievement and course content, it also involves savings on the part of the school and the students.  
The trimester format does not entail any additional costs on the part of the school as the classes are 
equally divided into three terms, teachers are not given any extra loads and no additional staff  are 
being hired.  Furthermore, the institution has not problem in terms of the continuity of the programs are 
these are done year round. 
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 On the part of the students, the trimester scheme is favorable as they can finish their courses 
earlier.  This is a form of savings for them since they are not significantly affected by the school fee 
increase imposed annually as their classes are conducted three times a yea [15]r.  For those students 
who are supported by their employers, this was an advantage as they can earn their degrees in less than 
the traditional time under the semestral scheme.  Moreover, the short break in between the terms 
prodded the students to save so that they can meet their financial obligations on time. 
 Despite the financial advantages brought about by the trimester scheme, certain weaknesses 
are likewise meted and considered.  Some students found this schedule to be expensive considering that 
the classes were done in a continuous manner.  This is especially true for those who are spending their 
own money to go through the graduate school.  Such difficulty is experienced by many self supporting 
graduate school students as the break in between each term was too short and they had barely settled 
their obligations the previous term, then they have to contend with the incoming term.  The professors 
did not encounter serious problems in this factor.  Their only concern was they had no income if they 
were not given loads in a specific term.  This normally happens when the subjects are to handled by 
different professors per term. 
 
4. Conclusions 
The findings of the study provided significant information about the effectiveness and the 
accompanying problems of the trimestral scheduling adopted in a certain higher educational institution 
in the area of its graduate programs.  The data were deemed useful by top administration as a 
discussion tool if they want their schools to better use the time by restructuring student and teacher 
schedules.  With this information, the school administrators can choose a block schedule system that 
will lead to improved student learning. The data gathered will reconcile the structural change, the 
teaching and learning schemes mediated by other potent factors in the academe such as shared norms, 
knowledge and teacher competencies.                     
This study confirms the importance of educators thinking beyong structural changes.  While 
these may be necessary for student improvements, they are not sufficient.  When changing day to day 
rituals such as the schedules, educators must also consider the necessity of curriculum and policy 
alignment, professional development, changes in power relationships and normative changes regarding 
schooling. 
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